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Alton Educator Evaluation: Philosophy and Core Beliefs

The Board of Education and the Alton Education Association are committed to promoting excellence in education and to
adding dignity to the educational profession. It is understood and recognized that an effective evaluation system must
be based on a collegial effort manifested by the administration and certified staff working together in the design and
implementation of the evaluation process.

Three core beliefs about an improved educator evaluation system guide this work:

1. An effective evaluation system will help provide students with effective educators. Research shows that
effective educators make the biggest impact on the quality of our students’ educational experiences. We will do
everything we can to give all our educators the support they need, including but not limited to, appropriate
professional development, in order to do their best work. Because when our teachers succeed, our students
succeed. With effective evaluation systems, we can identify and retain excellent educators, provide useful
feedback and support, or intervene when educators consistently perform poorly.

2. Educators are professionals, and our evaluation system should reflect that. We have created an evaluation
system that gives educators regular feedback on their performance, opportunities for professional growth, and
recognition when they do exceptional work. We're committed to evaluations that are fair, accurate and
consistent. The new system will ensure evaluations are based on multiple factors that paint a complete picture
of each educator’s success in helping students learn.

3. A new evaluation system will make a positive difference in educators’ everyday lives. Novice and veteran
educators alike can look forward to detailed feedback, tailored to the individual needs of their students.
Educators and evaluators will meet regularly to discuss successes and areas of improvement, set professional
goals, and create an individualized growth plan to meet those goals.

Background: Performance Evaluation Reform
The Performance Evaluation Reform Act (PERA) of 2010 is the result of a collaborative effort among lawmakers,
teachers, union leaders, and other education experts to dramatically reform lllinois’ education landscape. PERA
collaborators designed a law that ensures every district in Illinois will implement a comprehensive evaluation system
that:
e Guarantees every educator and principal is evaluated by a certified evaluator;
e Differentiates continued-service performance among unsatisfactory, needs improvement, proficient and
excellent educators and administrators;
e Evaluates tenured educators at least once every two years and non-tenured educators once every year;
e Provides opportunities for educators and administrators to reflect on performance and progress and create an
individualized growth plan;
e Includes student growth as a significant factor in a final performance rating;
e Provides for remediation and support for lower performing educators;
e Guarantees every evaluated educator receives a statement of strengths and weaknesses
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PERA 2010 mandates that all districts in the state convene representative stakeholder committees to identify and adopt
evaluation systems that meet the requirements of the law and serve the unique needs of the district. All districts must
implement principal and educator evaluation systems that are compliant with state-mandated rules.

PERA Guidelines: Evaluation Cycles

PERA also provides guidelines around how often educators must be evaluated and how many times educators must be
observed during this evaluation cycle. As outlined by state law, all non-tenured educators must be evaluated every year,
and these non-tenured educators must have at least three observations, two of which must be formal during this one-
year evaluation cycle. Tenured educators who receive Proficient or Excellent ratings will be observed at least once every
three years, and these educators must have at least two observations, one of which must be formal during this three-
year cycle. Tenured educators who receive Needs Improvement or Unsatisfactory ratings must be evaluated the year
following successful completion of a Remediation or Professional Development Plan.

Alton Educator Original Evaluation Design Committee

Alton C.U.S.D. 11 assembled an original design committee in 2012 to make decisions regarding the design and
implementation of the new educator evaluation system. Alton’s evaluation committee consists of educators, association
representation and administrators. The committee will continue to meet through the implementation and refinement of
the evaluation system. The following individuals serve on the committee:

AEA

Laura Lauschke
Annice Brave
Tim Melton
Melanie Means
Bridget Lyles
Kathy Snyder
Sheryl Molloy
Craig Stark
Melissa King
Edie Banks
Jason Chapman

ADM

Mark Cappel
JoAnne Curvey
Stacie Franke
Cindy Inman
Brian Saenz
Kristie Baumgartner
Karen Botterbush
Russ Tepen
Lanea DeConcini
Chris Petrea
Steve Sandbothe

Joyce Fortschneider Dorothy Davidson-Rounds
Jody Bosomworth
Brenda Powers

The Joint Committee (members below) then revised and completed this modified plan that was approved on May 16,

2018.

AEA

Edie Banks
Jason Chapman
Melissa King
Laura Lauschke
Sheryl Molloy
David Schwartz

ADM

Mike Bellm

JoAnne Curvey
Cindy Inman

Sonya Porter

Brian Saenz

Kristie Baumgartner
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The Joint Committee (members below) then revised and completed this modified plan that was approved on September
22,2022.

AEA ADM

Edie Banks Dr. Wendy Adams
Janice Burgess Michael Bellm
Kathryn Dexheimer JoAnne Curvey
Jamie Hauver Amy Golley
Jennifer Herring Rene Hart

Laura Lauschke Dr. Cindy Inman
Sheryl Molloy Elaine Kane
Bobby Rickman Dr. Brian Saenz
Glossary of Terms

Educators: Any certified staff member responsible for the training, development, and/or improvement of the schooling
of students. Positions will include certified teachers and certified librarians.

Beginning-of-Year Conference (BYC) Form/Preview: The Beginning-of-Year Conference (BYC) focuses on discussion of
the educator’s review of the components to be evaluated for the cycle. The form includes signatures for the evaluator
and the educator to hold each other mutually accountable for the components of the plan and to denote the meeting
took place within the proper timeframe. Any required Professional Development of Remediation Plans will also be
reviewed at this conference.

Note: The Performance Evaluation Reform Act (PERA) of 2010 requires that tenured educators receiving Needs Improvement ratings
be provided a Professional Development Plan “directed to the areas that need improvement and any supports that the district will
provide to address the areas identified as needing improvement.” It is therefore essential that a formal professional development
plan include both a summary of areas in need of improvement and any resources a district will provide to support improvement.
Tenured educators receiving a rating of Unsatisfactory must be provided additional resources, including a consulting educator, which
must be included in a formal Remediation Plan.

Informal Observation Form: An evaluator uses this form during an informal observation. Educators must receive
feedback within ten working days of their informal observation.

Formal Observation Form: Educators must receive feedback within ten working days of their formal observation. This
feedback may be captured in an additional form or a copy of the completed observation form, but should be shared
through conversation between the evaluator and educator when appropriate. While evidence may be collected on
optional tools, educators will receive a rubric with evidence.

Educator Post-Observation Conference: Post-observation conference for educator helps the educator reflect on the
observation. Feedback from the evaluator must be provided in writing to the educator during this conference.

Summative Rating Form: This form is to be jointly reviewed by the educator and evaluator during the Summative
Conference. The rating is to be based on data collected over the course of the evaluation cycle. This form is designed to
help evaluators identify the educator’s strengths and areas of weakness. It should be completed by the evaluator prior
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to the summative conference. The summative conference should focus on the final educator’s progress made towards
the rated professional practice areas and student growth goals in arriving at the summative rating for a respective cycle.

Alton Educator Evaluation System: Overview

Parts of the Alton Educator Evaluation System

Educator practice will be assessed according to The Alton Frameworks using the 2015 Danielson Frameworks for
Teaching, a research-based model. The Frameworks and this plan will be reviewed annually by the Alton Joint
Committee.

The Student Growth portion of the summative evaluation will use multiple measures of student achievement and
growth in order to capture educator impact on student learning. Student Learning Objectives (SLOs) will be utilized to
establish goals for student growth including the use of required assessments in the measurement.

Educator and Evaluator Collaboration

The evaluation system will include a rigorous observation and collaboration cycle where evaluators and educators speak
regularly about their practice. Conversations will be grounded in The Alton Frameworks and will revolve around several
conferences throughout the year. Educators, during their evaluation cycle, will be observed multiple times through both
formal and informal observations. All observations will be paired with written feedback.

Educator Performance Levels

The Performance Evaluation Act specifies that all Illinois districts include four rating categories for educators in their
educator evaluation systems: Excellent, Proficient, Needs Improvement and Unsatisfactory. All educators in Alton will
receive a summative evaluation score in one of these four categories.

Professional Practice

The Alton Framework for Teaching: Overview

The Alton Framework for Teaching is based on the Charlotte Danielson 2015 Framework for Teaching.

As with Charlotte Danielson’s Framework, The Alton Framework for Teaching has four domains that represent distinct
aspects of teaching: Planning and Preparation, The Classroom Environment, Instruction and Professional
Responsibilities. Within each domain are components that identify skills and knowledge associated with the domain.
Additionally, each component is comprised of several elements that detail practices within that area.



TABLE 1: Alton Framework for Teaching

Domain 1 - Planning and Preparation
1a: Demonstrating Knowledge of Content and Pedagogy
= Knowledge of content and the structure of the
discipline
=  Knowledge of prerequisite relationships
= Knowledge of content-related pedagogy
1b: Demonstrating Knowledge of Students
= Knowledge of child and adolescent development
=  Knowledge of the learning process
=  Knowledge of students’ skills, knowledge, and
language proficiency
= Knowledge of students’ interests and cultural heritage
= Knowledge of students’ special needs
1c: Setting Instructional Outcomes
= Value, sequence, and alignment
= Balance
=  Suitability for diverse learners
1d: Demonstrating Knowledge of Resources & Designing
Coherent Instruction
=  Resources for classroom use

= Resources to extend content knowledge and pedagogy

= Learning activities
= Instructional materials and resources
= Instructional groups
= Lesson and unit structure
1e: Designing Student Assessments
= (Criteria and standards
=  Design of formative assessments
=  Use for planning

Domain 2 - Classroom Environment
2a: Creating an Environment of Respect and Rapport
e Teacher interaction with students
=  Student interactions with other students

2b: Establishing a Culture for Learning
= Importance of the content
=  Expectations for learning and achievement
=  Student pride in work

2c: Managing Classroom Procedures
=  Management of instructional groups
=  Management of transitions
=  Management of materials and supplies
= Performance of non-instructional duties
= Supervision of volunteers and paraprofessionals
=  Safety and accessibility

2d: Managing Student Behavior
=  Expectations
=  Monitoring of student behavior
=  Response to student misbehavior

2e: Organizing Physical Space
Safety and accessibility
Arrangement of furniture and use of physical
resources

Domain 4 - Professional Responsibilities
4a: Reflecting on Teaching
=  Accuracy
= Usein future teaching
4b: Maintaining Accurate Records
=  Student completion of assighments
= Student progress in learning
=  Non-instructional records
4c: Communicating with Families
=  Information about the instructional program
= Information about individual students
=  Engagement of families in the instructional program
4d: Participating in a Professional Community
= Relationships with colleagues
=  Involvement in a culture of professional inquiry
= Service to the school
=  Participation in school and district projects
4e: Growing and Developing Professionally
=  Enhancement of content knowledge and pedagogical skills
= Receptivity to feedback from colleagues
= Service to the profession
4f: Showing Professionalism
=  Integrity and ethical conduct
= Service to students
= Compliance with school/district regulations
= Decision making

*Advocacy

Domain 3 - Instruction
3a: Communicating with Students
=  Expectations for learning
=  Directions and procedures
=  Explanations of content
= Use of oral and written language
3b: Using Questioning and Discussion Techniques
= Quality of questions
=  Discussion techniques
= Student participation
3c: Engaging Students in Learning
= Activities and assignments
= |nstructional materials and resources
= Grouping of students
=  Structure and pacing
3d: Using Assessment in Instruction
=  Assessment criteria
=  Monitoring of student learning
=  Feedback to students
= Student self-assessment and monitoring of progress
3e: Demonstrating Flexibility and Responsiveness
=  Lesson adjustment *Persistence
=  Response to students
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Clusters and Components to be Evaluated

Using the Danielson Framework/Alton Framework for Teaching as a base, the Alton Joint Committee has established
four (4) clusters as required by the 2010 Performance Evaluation Reform Act/PERA (Public Act 96-0861). The Alton
Clusters are: Planning and Professional Responsibilities, Instructional Delivery, Classroom Management and Competency
in Subject Matter. Within these four clusters, corresponding components from the Danielson Framework for Teaching
have been selected as the focus components for the educator’s summative evaluation and final rating per cycle. The
components to be evaluated and rated for each educator cycle, by cluster, are:

CLUSTER 1: Planning and Professional Responsibilities:

Components to be evaluated: 1b, 1c, 1e, 4b and 4c

CLUSTER 2: Instructional Delivery

Components to be evaluated: 3a, 3b, 3¢, and 3d

CLUSTER 3: Classroom Management

Components to be evaluated: 2c and 2d

CLUSTER 4: Competency in Subject Matter

Components to be evaluated: 1a and 1d

The following quick-reference page provides an overview of each cluster:
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Cluster 1 Cluster 2
1b: Demonstrating Knowledge of Students 3a: Communicating with Students
e Knowledge of child and adolescent e Expectations for learning
development e Directions and procedures
e Knowledge of the learning process e Explanations of content
e Knowledge of students’ skills, knowledge, e Use of oral and written language
and language proficiency 3b: Using Questioning and Discussion Techniques
e Knowledge of student; interests and e Quality of questions
cultural heritage e Discussion techniques
e Knowledge of students’ special needs e Student participation
1c: Setting Instructional Outcomes 3c: Engaging Students in Learning
e Value, sequence, and alignment e Activities and assignments
e Balance e Instructional materials and resources
e  Suitability for diverse learners e Grouping of students
le: Designing Student Assessments e Structure and pacing
e (Criteria and standards 3d: Using Assessment in Instruction
e Design of formative assessments e Assessment criteria
e Use for planning e Monitoring of student learning
4b: Maintaining Accurate Records e Feedback to students
e Student completion of assignments e Student self-assessment and monitoring of progress

e Student progress in learning
e Non-instructional records
4c: Communicating with Families

e Information about the instructional
program

e Information about individual students

e Engagement of families in the
instructional program

Cluster 4 Cluster 3
1a: Demonstrating Knowledge of Content and Pedagogy 2c: Managing Classroom Procedures
e Knowledge of content and the structure e Management of instructional groups
of the discipline e Management of transitions
e Knowledge of prerequisite relationships e Management of materials and supplies
e Knowledge of content-related pedagogy e Performance of non-instructional duties
1d: Demonstrating Knowledge of Resources & e Supervision of volunteers and paraprofessionals
Designing Coherent Instruction e Safety and accessibility
e Resources for classroom use 2d: Managing Student Behavior
e Resources to extend content knowledge Expectations
and pedagogy e Monitoring of student behavior
e Learning activities e Response to student misbehavior

e [Instructional materials and resources
e Instructional groups
e Lesson and unit structure
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Attendance

Additionally, and as required by PERA, the educator’s summative evaluation and final rating will also be considerate of
educator attendance. The Alton Joint Committee has established only two ratings that will be used to evaluate/rate
educator attendance. They are: “Proficient” or “Needs Improvement.” The rating for attendance will be averaged with
the cluster component ratings to arrive at the Professional Practice rating.

Proficient — To arrive at a rating of “Proficient” for attendance, the educator must adhere to using only those days
afforded to him/her under the Collective Bargaining Unit Agreement with the Alton Education Association or otherwise
afforded through state or federal law relative to employment leave. Additionally, the educator must follow all
procedural guidelines of the Alton School District and the educator’s evaluator for promptly reporting (to direct
supervisor) and documenting (using district’s electronic system) an absence(s).

Needs Improvement — To arrive at a rating of “Needs Improvement” for attendance, the educator uses unexcused days

for absences and/or does not follow the procedure for reporting and documenting an absence(s).

Librarians: Overview
Similarly under PERA and based upon the Danielson Framework, an outline/framework for the work of librarians will be
utilized. This framework will be used to evaluate the work of librarians throughout the district.

The organization of this Framework for librarians mirrors that of the Framework for Teaching and is structured around
four domains: Domain |: Planning and Preparation, Domain 2: The Environment, Domain 3: Delivery of Services, and
Domain 4: Professional Responsibilities. While the components, too, mirror those for teachers, the components in each
Framework for Librarians are tailored to the specific responsibilities.

The District rubric for librarians shall be:

TABLE 2: The Alton Framework for Librarians

Domain 1: Planning and Preparation Domain 2: The Environment

1la. Demonstrating Knowledge of Literature and Current Trends | 2a. Creating an Environment of Respect and Rapport

1b. Demonstrating Knowledge of School’s Program 2b. Establishing a Culture for Investigation and Love of
and student information needs Literature

1c. Establishing Goals for the Library 2c. Establishing and Maintaining Library Procedures

1d. Demonstrating Knowledge of Resources 2d. Establishing Standards of Conduct

le. Planning the Library Program 2e. Organizing Physical Space

1f. Developing an Evaluation Plan

Domain 4: Professional Responsibilities Domain 3: Delivery of Service

4a. Reflecting on Practice 3a. Maintaining and Extending the Library Collection

4b. Preparing and Submitting Reports 3b. Collaborating with Teachers

4c. Communicating with the Larger Community 3c. Engaging Students

4d. Participating in a Professional Community 3d. Assisting Students and Teachers in the Use of Library
4e. Engaging in Professional Development Resources

4f. Showing Professionalism 3e. Demonstrating Flexibility and Responsiveness

10
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Education Professional/Service Groups: (counselors, art therapists, nurses,

speech/language pathologists, social workers and school psychologists)

Counselors, art therapists, nurses, speech/language pathologists, social workers and school psychologists will be
evaluated using the rubric specified for the position including attendance. However, the Education Professional/Service
Groups will not participate in the student growth portion of the plan. Therefore, 100% of the professional/service
educator’s evaluation plan will be based on professional practice as determined by ratings affiliated with each group’s
evaluation rubrics (See Appendix A of this plan for each group’s specific rubric).

Observation of Professional Practice: Process

Process Overview

Professional practice will be assessed by a certified evaluator, taking into account evidence collected throughout the
evaluation cycle, during formal observations, informal observations, and conferences. The Danielson Framework and
Alton Clusters for Evaluation will be referenced during all observations and conferences and should be used as the basis
for any evidence collected.

Beginning of the Year Conference/Preview

The evaluation cycle will start with a Beginning of Year Conference. During the Beginning of Year Conference, an
educator and an evaluator will discuss the evaluation process, student growth goals and Alton Clusters/Danielson
components to be evaluated. Strengths, areas for improvement, observations and examples of evidence to be provided
will all be discussed at this meeting. A Notice of Evaluation Cycle document will be electronically signed by both the
educator and evaluator to document the meeting. This meeting shall be utilized to confirm the contents of the
evaluation process and any SLOs for that cycle/year.

Implementation and Observation Schedule
All educators across the district will be evaluated using Danielson Frameworks and specifically, the Alton Clusters and
respective cluster components. See the observation schedules below for non-tenured and tenured educators.

Observation Cycle for 1. Non-Tenured Educators and 2. Tenured Educators rated Needs Improvement or
Unsatisfactory

Aug.-Sept. Oct.-Dec. Jan.-Feb. By March 1
Beginning of Formal Formal End of Year
Year Conf. Obs. #1 Obs. #2 Summative Conf.

Informal observation(s) and evidence collected

Observation Cycle for Tenured Educators rated Excellent or Proficient

Aug.-Sept. Year 1 Oct.-May Year 2 Sept.-Dec. Year 3 By March 1
Beginning of Informal Observation(s) Formal Observation End of Cycle
Cycle Conf. Summative Conf.

11
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Observation Requirements

Non-tenured educators will have a minimum of three observations, of which at least two must be formal over the
course of the evaluation cycle. Tenured educators rated at the Proficient and Excellent levels will have a minimum of
two observations, of which at least one must be formal over the course of the evaluation cycle. Since evaluation cycles
will occur over a three year period for these tenured educators, a minimum of one informal observation will occur by
the end of the second year of the evaluation cycle.

Formal Observations

A formal observation is an observation that is either a minimum of 45 minutes or one full class period and must
incorporate the beginning, middle and end of a lesson. A set of conferences accompanies the formal observation. This
includes a pre-observation conference no more than ten workdays prior to the observation and a post-observation
conference within ten workdays after the observation. An educator must receive written feedback following a formal
observation before or during the post-conference. The educator may request a follow-up conference, within five school
days, if additional evidence needs to be provided.

Informal Observations

An informal observation lasts a minimum of 10 minutes and does not need to be announced. There are no conferencing
requirements around informal observations but it is expected that a post observation conference will be scheduled.
Written feedback will be provided within ten workdays after the informal observation.

Evidence Collection and Scoring

Both formal and informal observations are opportunities for evaluators to collect evidence. There will be no summative
rating assigned until all evidence is collected and analyzed at the end of the evaluation cycle. Evaluators are expected to
provide specific and meaningful feedback on performance following all observations.

Any evidence collected must be shared with the educator in written feedback. Written feedback from collections of
evidence: must be identified as either an informal or formal observation, state any evidence collected, and reference the
Alton Frameworks/Alton Clusters.

All summative reports will be discussed with the educator during the summative, and delivered to the educator in
writing. All summative evaluation reports are to be completed by March 1.

Evidence Collection: Cluster 1

Evaluators and Educators must collect evidence outside of the classroom to assess performance in Cluster 1. Educators
should be proactive in presenting evidence of their proficiency in these areas. Pre- and post-observation conferences
can be a valuable time to present and discuss additional evidence for the clusters.

a. Examples of evidence for Cluster 1: Planning and Preparation includes but is not limited to: lesson or unit plans,
planned instructional materials, and activities, assessments and systems for record keeping.
Examples of evidence for Professional Responsibilities includes but are not limited to: documents from team
planning and collaboration, call-logs or notes from parent-teacher meetings, and attendance records from
professional development or school-based activities/events.

12
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Rating of Professional Practice

A final rating for professional practice will not be determined until the end of the observation cycle when all evidence
has been collected and assessed. Evidence used for rating may include: documentation from formal observations,
informal observations, conferencing, and any additional evidence the educator has presented or the evaluator deems
necessary. The evaluator should gather as much evidence as possible before making any conclusions.

The following describes the rating process for professional practice:

1) Gather and assess evidence for each cluster/component to be evaluated. At the end of the observation cycle,
the assigned evaluator will assess all the evidence available for a given educator to determine component
ratings in each of the components using Alton Clusters. The evaluator must use professional judgment to make
responsible decisions using as many data points as possible gathered during the year.

2) Use component ratings to establish cluster ratings. To roll-up component ratings into four cluster ratings,
evaluators will use the following operating principles.

Excellent: Excellent ratings in at least half of the components of the cluster, with the remaining
components rated no lower than Proficient.

Proficient: No more than two components within that cluster rated Needs Improvement, with the
remaining components rated at Proficient or higher.

Needs Improvement: At least half of all components within that cluster rated Needs Improvement, with
no more than one Unsatisfactory.

Unsatisfactory: Two or more components within that cluster rated as Unsatisfactory.

3) Use cluster ratings to establish a final professional practice rating. To roll-up domain ratings into one final
professional practice rating, evaluators will use the following operating principles.

Excellent: Excellent rating in at least two or more of the cluster, with the remaining domains rated as
Proficient.

Proficient: No more than one cluster rated Needs Improvement, with the remaining domains rated at
Proficient or higher.

Needs Improvement: Two or more clusters rated Needs Improvement, with the remaining domains
rated as Proficient or higher.

Unsatisfactory: Any cluster rated Unsatisfactory.

13
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Performance Level Descriptions

The four performance levels describe performance for each component, domain, and summative ratings. The levels
describe a spectrum of practice ranging from educators still working to master the basic concepts to highly distinguished
professionals who serve as leaders. The following represent definitions of educator practice at each of the four levels:

Excellent: Master educators who make a contribution in the field, both inside and outside their schools. Their
environments function as a community of learners, with students highly engaged and accepting responsibility
for their own learning.

Proficient: Educators who clearly understand the concepts underlying each component and implement them
well. They are professional educators who have mastered the art and craft of teaching while working to improve
their practice.

Needs Improvement: Educators who appear to understand the concepts underlying each component but may
implement them inconsistently. These may be educators early in their careers, for which improvement is likely
to occur with more experience or more experienced educators whose implementation is inconsistent.

Unsatisfactory: An educator who does not yet appear to understand the concepts underlying the Framework
components. The performance represents teaching that is below standard, and intervention is required.

Remediation Policies

In accordance with PERA, any tenured educator who receives an Unsatisfactory or Needs Improvement as a summative
rating must be evaluated during the year following successful completion of a Remediation or Professional Development
Plan. In addition, any tenured educator receiving an Unsatisfactory summative rating will develop a Remediation Plan
with an evaluator, which will include appropriate professional development, in order to improve performance. Any
tenured educator receiving a Needs Improvement summative rating will develop a Professional Development Plan with
an evaluator, which will include appropriate professional development, in order to improve performance.

14
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Key Terms
Assessment — means any instrument that measures a student's acquisition of specific knowledge and skills.

Attainment —a “point in time” measure of student proficiency which compares the measured proficiency rate with a
pre-defined goal.

Depth of Knowledge (DOK) — the level of rigor of assessment questions, categorized into four levels of increasing rigor:
Recall, Skill/Content, Strategic Thinking, and Extended Thinking.

Design Committee — a committee composed of equal representation selected by the district and its teachers or, when
applicable, the exclusive bargaining representative of its teachers, which shall have the duties regarding the
establishment of a performance evaluation plan that incorporates data and indicators of student growth as a significant
factor in rating teacher performance.

Learning Objective — a targeted long-term goal for advancing student learning.

Performance Evaluation Rating — the final rating of a teacher’s performance, using the rating levels of “Unsatisfactory,”
“Needs Improvement,” “Proficient,” and “Excellent” that includes consideration of both data and indicators of student
growth, when applicable under Section 24A-25 of the School Code.

Revising SLOs — the window that includes the review and revision of the SLO, specifically revision of growth targets and
the student population

Scoring SLOs — the window that includes the scoring of the assessment, the final submission of the SLO, and the scoring
of the SLO against performance thresholds

Setting/Approving SLOs — the window that includes the creation and approval of the SLO and its component parts,
including learning objective, growth target, and assessment

Student Growth —“demonstrable change in a student's or group of students' knowledge or skills, as evidenced by gain
and/or attainment on two or more assessments, between two or more points in time.”

Student Growth Exemption — The law provides exemptions from the student growth requirement for various specialized
disciplines, including but not limited to; school counselor, school psychologist, nonteaching school speech and language
pathologist, non-teaching school nurse, or school social worker.

Student Learning Objective (SLO) - targets of student growth that teachers set at the start of the school year and strive
to achieve by the end of the semester or school year. These targets are based on a thorough review of available data
reflecting students' baseline skills and are set and approved after consultation with administrators.

Summative Student Growth Rating — the final student growth rating, after combining the scores of multiple SLOs

Type | Assessment — a reliable assessment that measures a certain group or subset of students in the same manner with
the same potential assessment items, is scored by a non-district entity, and is administered either statewide or beyond
Illinois. Examples include assessments available from the Northwest Evaluation Association (NWEA), Scantron
Performance Series, Star Reading Enterprise, College Board's SAT, Advanced Placement or International Baccalaureate
examinations, or ACT's EPAS’ (i.e., Educational Planning and Assessment System).

Type Il Assessment — any assessment developed or adopted and approved for use by the school district and used on a

district-wide basis by all teachers in a given grade or subject area. Examples include collaboratively developed common
assessments, curriculum tests and assessments designed by textbook publishers.
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Type Il Assessment — any assessment that is rigorous, that is aligned to the course's curriculum, and that the qualified
evaluator and teacher determine measures student learning in that course. Examples include teacher-created
assessments, assessments designed by textbook publishers, student work samples or portfolios, assessments of student
performance, and assessments designed by staff who are subject or grade-level experts that are administered
commonly across a given grade or subject. A Type | or Type Il assessment may qualify as a Type Ill assessment if it aligns
to the curriculum being taught and measures student learning in that subject area.
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Introduction

Using student growth measures helps achieve the mission of Alton C.U.S.D. 11 to provide educational opportunities
focused on the future and to meet the needs of all in a safe, nurturing, environment so that all may reach their fullest
potential.

By using Student Learning Objectives (SLOs) in an accurate and meaningful way, teachers can implement strategies to
allow the students to achieve their highest potential and maximize growth. Using SLOs allows the teacher to monitor
student progress throughout the year and adapt teaching methods accordingly. This in turn, consistently lets the
teacher know where students are and where they should be. SLOs provide teachers a map, leading the teacher down
the appropriate path for individualized student success.

SLOs also connect to the Alton Framework for Teaching, representing another layer of the work around teacher
effectiveness. Multiple measures of teacher’s practice, which includes frequent observations using the Alton
Framework, conferences, regular feedback, and student growth measures, provide a more complete picture of a
teacher’s performance and create more meaningful dialogue and evaluations.

Introduction to Student Growth

Student Learning Objectives (SLOs) are the process of setting targets and measuring to the extent to which they have
been achieved. Targets must be measurable and evaluators must be able to do something with those measurements.
SLOs are a long-term goal for advancing student learning. It is a data-informed process that involves diagnosing and
improving specific student learning needs.

Performance Evaluation Rating
Student growth will represent 30% of a teacher’s summative performance evaluation rating. The other portion of the
evaluation, 70%, comes from the professional practice piece. For example:

Student growth ratings will be combined with the professional practice ratings to arrive at a summative performance
evaluation rating. At the end of the evaluation cycle, teachers will receive a summative performance evaluation rating of
one the following ratings: “Excellent,” “Proficient,” “Needs Improvement,” or “Unsatisfactory.” See the table below for
how to combine measures of student growth and professional practice into a single performance evaluation rating:

SLO Guidelines

Each teacher needs to use at least 2 assessments. Only one assessment can be used for a single SLO. Thus, every
teacher will be required to have at least two SLOs per summative evaluation cycle.

SLO Process
SLOs involve a basic three step process. The overall process for SLOs is as follows:

Setting and e

SLOs

Approval
SLOs

Scoring SLOs

However, tenured compared to non-tenured teachers will have different evaluation cycles.
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Tenured teachers with “Excellent” or “Proficient” ratings have a three year evaluation cycle. Tenured teachers with
“Needs Improvement” or “Unsatisfactory” ratings AND non-tenured teachers are on a one year cycle. All summative

performance evaluation ratings must be submitted by March 1 of each year.

The total number of SLOs a teacher needs to write depends on 1) the length of the evaluation cycle (e.g. three years for
tenured teachers with “Excellent” or “Proficient” ratings)

Process One: Tenured Teachers (3 SLOs over the 3-Year Cycle)

Year 1 and Year 2 — August to May Year 3 — August to December 31
Type | or Type Il Type l or Type ll

Submit and Monitor Submit | Monitor

. and and
Approve and Revise Score SLO approve | Revise

SLO SLO SLO SLO

There will be three SLOs total, over three years. That means one SLO per year. These SLOs can be Type | or Type Il
During the summative teacher, the tenured teacher will decide which two out of the three SLOs to use for their final
rating.

Process Two: Non-Tenured or Tenured Teachers with “Needs Improvement” or “Unsatisfactory”
Ratings (2 SLOs for the 1-Year Cycle)

Year 1 — August to January
Type | or Type Il,and can be Type lli

Submit Monitor
and and

Approve Revise
SLOs SLOs

Teachers using Process 3 will write a total of two SLOs, all occurring at the beginning of the year. The summative
performance evaluation rating uses data only from the first semester since summative performance evaluations must be
submitted by March 1 of each year.
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SLO Key Deadlines

In developing SLOs there is a three step process that should be followed along with key deadlines described below.

Step One: Setting SLOs at the Beginning of the Year Conference

Key Deadlines
* Teachers assess students during the prescribed benchmark period (fall, winter, spring) or prior to the unit of

instruction to be measured for student growth. Teachers submit SLOs by September 30 (actual assessment
baselines may follow).

* Beginning of Year Conferences discuss possible SLOs

e All SLOs modifications must be submitted within 5 days following September 30 deadline for approval.

Step Two: Revising SLOs
Key Deadlines
¢ SLO Resubmission Deadline for Teachers: Teachers can submit revised growth targets and student population by
the end of 1% quarter or at the half-way point through the instructional unit to be measured for student growth.
*  SLO Resubmission Deadline for Teachers with Semester-long Courses in Non-Summative Year: Teachers can
submit revised growth targets and student population by the end of 3™ quarter for second semester courses
e SLOs must be locked by 10 working days after the SLO revision submission deadline of September 30.

Step Three: Scoring SLOs

Key Deadlines
¢ During the Summative year: For elementary, students are assessed by December 31 if tenured and previously

rated as proficient or excellent OR by December 31 if non-tenured or tenured and rated as needs
improvement/unsatisfactory.

*  During the Summative year: For Middle/High School, students assessed by regularly scheduled exam time;

*  During the Summative year: Type I/lls: Assessments scored and data entered by 10 working days after test
administered

*  During the Summative year: Teachers submit student growth data for Type |, ll, and Ill assessments and score
SLOs by 3 working days following PLC(s) scheduled for student growth if applicable.

*  During the Non-summative year: Students assessed for Type I/1l by end of April/beginning of May

*  During the Non-summative year: Type I/1l assessments scored and data entered 10 days prior to teacher’s last
work day for the school year.

* During the Non-summative year: For Elementary, Type Ill assessments administered three weeks prior to the
end of school

¢ During the Non-summative year: For Middle/High School, Type Ill assessments administered during regular
exam time

¢ During the Non-summative year: Teachers submit student growth data by the end of the last day of school

e During the Non-summative year: Scoring of SLOs will be discussed in following year’s BYC

SLOs and Student Growth

The Student Learning Objectives themselves do not measure student growth but rather outline a process in
which growth can be measured through various tools. By setting SLOs, using approved assessments, and regularly
progress monitoring students’ development, an accurate picture of the student’s growth (and a teacher’s contribution
to student growth) may be developed.

Student Growth is defined as a demonstrable change in a student’s or group of students’ knowledge or skills, as
evidenced by two or more assessments between two or more points in time. Student growth is not the same thing as
attainment. Attainment is a measure only at a single point in time, such as proficiency on the PARCC/SAT, College
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Readiness Scores on the PSAT, or ability to run a 7:00 mile. Therefore, attainment is not as beneficial as using growth,
which measures average change over one point in time to another. Now, we are looking to see if a student improved
from the PSAT test, or whether a student cuts 30 seconds from his time on the mile. Since growth measures average
change in student scores from one point in time to the next, it actually benefits teachers with students who start further
behind or at lower levels since they have more room to grow.

Requirements and Guidelines

SLO Framework and Approval Tool

The SLO Framework is the process of setting targets and measuring the extent to which they are achieved. All
teachers must submit one SLO Framework Form for each SLO written. The framework is composed of seven categories,
as outlined on the following page.

* The Alton SLO Framework Teacher Form can be found in Appendix A. All teachers must submit Alton SLO Framework
Teacher Form:

SEE FOLLOWING PAGES
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ALTON STUDENT LEARNING OBJECTIVE FRAMEWORK

9/19/22 Baseline Population Objective Rationale Targeted Growth
What does the data Who are you going to | What will students Why did you choose What is your goal for
show you about include in this learn? this objective? student
students’ starting objective? achievement?
points?

Criteria [1Uses allowable [190% attendance is | [] Rigorous [J Aligns with school | [Jldentifies the [JAdministered in a [J Maximum of 5 tiers
data to drive assumed L] Targets specific and district model of consistent manner | [J Expressed in whole
instruction and set | [] Pre-test data academic concepts, improvement instruction or key and data is secure numbers
growth targets available for each skills, and behaviors plans strategies to be [] Applicable to the [1Encourage

[1ls measureable student included based on the CCSS [] Aligns with used purpose of the collaboration, but
[ Targets specific [ Exceptions are or district teaching [Jls appropriate for class and reflective teachers can set
academic allowed, based curriculum, where strategies and learning content of the skills distinct targets
concepts, skills, or upon evaluator available learning content and skill level students have the [] Covers 75% of
behaviors based approval [] Use baseline data to | [] Classroom data is observed in opportunity to population
upon approved guide selection and reviewed for areas assessment data develop [J Based upon pre-
assessment instruction of strengths and provided [1Produces timely assessments data
objectives and []Targets year-long, needs by student throughout the and useful data 1 Allowable baseline
student needs semester-long, or group, subject year []Standardized; has data can include:
[JMust account for at quarter-long area, concepts, [J Follows research- the same content, assessment tools,
least 75% of concepts, skills, or skills, and behavior based best administration, and formative
students enrolled in behaviors practices results reporting for assessments,
class [ Is measureable all students previous student
[1Pre/Post [] Collaboration L] Aligned with state grades, previous
Assessment Data required or district achievement data,
Used standards attendance data,

[1 Must account for at student criteria
least 75% of []Students can
students enrolled in uphold high
class with a achievement
minimum of two [] Quantifiable/
data points numeric goals

Guiding e How did students | e What student e What general e What strengths e How will you e What assessment e What is the growth

Questions perform on the groups are content areas are and needs were differentiate will be used to target?

pre-assessment? targeted? targeted? identified? instruction? measure whether e How was the
e What allowable e What are the e |s the content e Based upon what | e What key students met the target

data have you students’ social and scaffolded and data? strategies will be objective? determined?

considered? cultural strengths rigorous? used? e What type of e What is the

e What student
needs are

and/or needs?

e How is the content
connected to the

assessment (Type |,
I, and III)?

percentage of
students who will
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identified using
the baseline data?

CCSS or district
curriculum?

e How is the baseline
data used to
inform instruction?

e How do you know
assessments are
consistently
administered?

perform at the
target level?

e Are you using any
tiers? If so, what
data supports this?
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Assessment Requirements
Teachers are required to use at least two assessments. One must be from the Type | or Type Il list and the other
can be a Type lll and therefore, all teachers will write at least two SLOs.

Illinois PERA law has defined assessments according to three distinct Types: Type |, Type I, and Type lll. See the graphic
below:

An assessment that measures a An assessment developed or An assessment that is rigorous,
certain group of students in the adopted and approved by the aligned with the course’s

same manner with the same school district and used on a curriculum, and that the evaluator
potential assessment items, is district-wide basis that is given by and teacher determine measures
scored by a non-district entity, and | all teachers in a given grade or student learning

is widely administered beyond subject area

Illinois

Examples: Northwest Evaluation Examples: Collaboratively Examples: teacher-created
Association (NWEA) MAP tests, developed common assessments, assessments, assessments of
Scantron Performance Series, curriculum tests, Benchmark student performance

EXPLORE, PLAN, SAT (EPAS) assessments

The following assessments can be used depending upon grade level:
Teachers can select one from the following menu of options of Type | and Il assessments:
e AIMSWeb (Reading and Math)
e RI
e Grade-level/content wide common assessment
e ESGI for Kindergarten
IAR/SAT
PSAT
Other Benchmark Assessments: DRA/Word Analysis, Go Math, iReady

o Type lll (classroom-based/teacher-created) assessment

TYPE 111 ASSESSMENTS MUST INCLUDE: an alignment to state standards, a Rigor Analysis (see appendices),
collaboration with PLC or grade level/content team, no more than 25% of questions from Depth of Knowledge (DOK)
Level 1 and include a writing component (where possible).

K-8 teachers teaching all core subject areas must cover both ELA and Math using two assessments. Thus, teachers
must choose a Type I/l assessment either in Math or ELA and cover the other subject area (either Math or ELA) using a
Type Il assessment.

Non-ELA/Math teachers are encouraged use an appropriate ELA/Math Benchmark assessment. For teachers without
any appropriate Type | (national) or Type Il (district-wide Benchmark assessments), such as Physical Education or Music
teachers, these teachers will choose or develop two Type Il (classroom-based) assessments. Teachers without any
appropriate Type | (national) or Type Il (district-wide) can develop only one (1) assessment (and therefore, only one
SLO) during the first year of full implementation.

Collaboration is required when selecting or writing assessments (either with evaluator or PLC).
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Evaluation Cycles for Non-Tenured Teachers and Tenured Needs Improvement and

Tenured Non-Satisfactory

The number of total SLOs a teacher writes will depend upon the length of the evaluation cycle. Non-tenured or tenured
teachers who have “Needs Improvement” or “unsatisfactory” ratings are on a yearly cycle. There is a total of two SLOs
per year. And the summative performance evaluation rating uses data from the first semester.

Evaluation Cycles for Tenured

Tenured teachers receiving “Excellent” or “Proficient” will need to write a SLOs in each of their non-summative years.
Tenured teachers will have three SLOs over three year cycle. The teacher will decided which two out of the three SLOs
are to be used for their summative performance evaluation rating.

All teachers in Alton will receive a summative evaluation score in one of these four categories: “Unsatisfactory,” “Needs
Improvement,” “Proficient,” and “Excellent.” Ten